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Abstract 
The contemporary paradigm of moral education is based on the combination of moral knowledge and moral action. At the same 
time, moral education consists in creating an appropriate environment for the interiorization of the components of social morality 
into the student's personality structure, leading to the implementation of proper moral conduct. Existing relations between the 
values promoted by moral education and the values of religious education are not overlapping but rather complementary. The 
efficiency of valorisation of religious education in order to strengthen the moral and morality of the young generations depends 
largely on the ability of teachers to design educational activities that combine ethical values and principles with those religious in 
nature. Having as starting point the considerations set out above, the present study investigates, through an opinion questionnaire 
administered to primary teachers, the extent to which religious education in schools contributes to the internalization of 
components of social morality into the student's personality structure as well as the transposition into practice of certain moral 
behaviors in accordance with ethical principles and values. The obtained results indicate a high level of confidence of the 
teachers in the possibility of the formation of moral behavior and conscience of students through interdisciplinary approaches to 
religion and morality. 
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1. Introduction 
We decel at a conceptual level, the specifications subsumed by the term conscience as a human existential 
component, an attribute of free and rational beings, and the moral conscience - a distinctive element of human  
personality through which people notice the existence of God. Besides, moral conscience represents the disposal or 
power of the human soul to judge the morality of our own deeds. In other words, moral conscience serves as a guide 
or a subjective and personal rule of morality.  
Moral conscience refers to a set of cognitive structures and intellectual principles, backed by affective-
motivational states, that enable us to differentiate between right and wrong and guarantee the correct use, in relation 
to self and others, of the freedom of action of the human subject (Stan, C., 2001). In students, the process of moral 
conscience training involves instructive-educational activities conjugated on three components of personality: the 
cognitive component, the affective component and the volitional component. The moral dimension is centered 
around three value axes indicating how internalized standards regarding right and wrong develop in life, the 
processuality of formation and development of moral judgment and the formation of self-control skills needed in 
meeting internalized standards (of desires, interests, aspirations, etc.) (U. Şchiopu, 1997). 
Religious education assumes a constant oscillation and guidance of instructional - formative approaches between 
reason and feeling, aimed at producing concurrent changes in the cognitive (knowledge and assumption of values, 
principles and religious norms), affective-motivational (favoring the manifestation of religious belief and 
motivational support required to comply with the norms) and behavioral level (acquiring skills specific to religious 
behavior). The Holy Scripture contains ample evidence of the existence of moral conscience and its activities. Thus, 
the Book of Genesis, speaks about Cain's fratricide and his anxiety as a result of remorse, and in the Holy Gospels, 
the remorse of Judah that led him to suicide is illustrated (Matthew 27, 5, Acts 1 18) as well as the weeping of St. 
Peter due to remorse after his denial of Jesus Christ (Matthew 26, 75, Mark 16, 72, Luke 22, 62). What we consider 
to be noteworthy is the emergence of the feeling of satisfaction that the duty fulfilled consciousness offers, a feeling 
that can sometimes take the form of an emotional state of true happiness. The shades are customized, with each 
person knowing the feeling of fulfilled consciousness to a greater or lesser extent, according to their own 
experiences and experiential contexts. 
In his teachings, Abba Dorotheus captures the human ability to internalize their own actions and to implicitly 
carry out an in-depth analysis of how the consciousness ontologically belongs to the human being, showing that, 
when God created man, he planted something divine in him, that enlightens the mind and allows differentiation of 
right and wrong. (Stăniloaie, D., 1980). We thus deduce the fact that the consciousness within man may be an 
interior voice that judges man according to God, existing within man as an inherent law, which means that it has 
been, is and will be the first teacher of Christianity. At the same time, based on our own experiences within the 
department, we can state that most of the times, moral conscience in students works like a self-imposed, self-
assumed ruleset. Hence the pro social behavior subsequent to the conscious articulation of the norms of Christian 
morality in general and of morality in particular. Thus, moral conscience becomes a psychological conscience at the 
same time in the sense that we experience and acknowledge what is happening to us in the social context to which 
we directly belong . Many times we have noticed that our students, right after a wrongdoing, had explicit 
manifestations of moral conscience.  
Regarding the formation of moral behavior, one of the issues raised in the findings of the study conducted by the 
Institute of Education Sciences on moral behavior in students is represented by the "child's requirement of a viable 
social model" because the teachers propose a theoretical model regarding how the student should be and/or what the 
student should become without being consonant to his own needs and those required by contemporary society 
(Badea, D.& colab., 2011). In promoting moral behavior, it is necessary to permanently relate both to us and equally 
to others, as also stated by V. Morar "the ethics core triangle is composed of ME, YOU and HIM”. (Morar, V., 2013)  
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2. The research coordinates 
2.1. The purpose and objectives of the research 
Based on our desideratum that education must serve to drive the consciousness towards knowledge, to embrace 
and pursue the truth, through the questionnaire applied, we are trying to find out, empirically, whether and to what 
extent is religious education responsible for the formation of moral consciousness in students. On the other hand, we 
are interested in whether the internalization of the components of religious morality in particular and social morality 
in general in the structure of the students' personalities also leads to the introduction of proper moral behaviors. 
Based on the desideratum that education must serve to drive the consciousness to know, embrace and pursue 
truth, using a questionnaire applied to a sample of 100 primary school teachers, we try to learn, empirically, if and in 
what proportion is religious education responsible for the formation of moral consciousness in students. On the other 
hand, we are interested in whether the internalization of the components of religious morality and social morality in 
the students' personality structure leads to the implementation of proper moral behaviors.  
2.2. Research methodology 
For this study, the method we used was the questionnaire based survey. The questionnaire comprised 10 items, 
consisting of closed questions. 
2.3. The sample of subjects 
The questionnaire was applied to a sample of 100 primary school teachers in several counties in Transylvania, 
Romania. We mention that our sample of subjects consists of active teachers in both educational environments, both 
urban and rural, and belong to a symmetrical distribution of biological age on the one hand and teaching experience 
on the other hand.  
3. Presenting, analysing and interpreting the results 
We present, analyze and interpret only part of the questionnaire items applied, items considered by us as having a 
degree of increased relevance for the present study. 
Thus, in the item: Rate on a scale from 0-10 the frequency with which you consult models from religious culture 
in shaping the personality of your student, responses indicate that the majority of respondents turn to models of 
religious culture in their instructive-educational efforts, models intended to lead to the formation of the students' 
personality, respectively, a total of 51 respondents indicating a frequency between 8 and 10, 30 respondents 
indicating a frequency between 6 and 7, 15 respondents indicating a frequency of 4-5, and only four respondents 
indicating a frequency between 1 and 3 regarding the use of models from religious culture.  
Responses to the item: To what extent do you assess, on a scale from 0-10, that the moral behavior of your 
students is due to beliefs formed by the administration of religious models? highlighted the key role of religious 
education in the internalization of social behaviors in students and the generation of moral attitudes and behaviors. 
Our statements are based on the following data: 46 of the respondents consider that in almost all cases, ie with a 
frequency of 9-10 cases, students behave morally, 17 respondents said that in the vast majority of cases, ie a 
frequency of 8-9 , students manifest moral behavior as a result of internalizing social behaviors after displayed 
religious models, 28 of the respondents consider that the frequency of moral behavior exhibited is between 6-7 on 
the scale set and the remaining 9 respondents indicated a frequency between 5 and 6 of the cases of introspection 
and implicit manifestation of appropriate moral behaviors.  
Responses to the item: In the educational efforts you are undertaking to correct undesirable behaviors in 
students do you use examples from the Bible? If yes, rate the percentage of their use? reveal on the one hand the 
concern of teachers in using the most suitable models for obtaining both school and professional performance, as 
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well as scientific qualifications held, in the sense of knowing, understanding and informed use of religious support. 
Raw data belonging to this item are shown in Table 1. 
Table 1. The percentage of biblical models in behavioral correction 
Answer option N % 
Very much  (over 80 %) 
Much  (75%- 45%) 
Little (25%-10%) 
None 0% 
6 
76 
14 
4 
6% 
76% 
14% 
4% 
 
As we can see in the protocol summarized in Table 1, a number of 6 respondents estimated that in over 80% of 
cases they resort to biblical examples in order to efficienctly illustrate and intervene in correcting undesirable 
behaviors in students, 76 of the respondents answered that they use examples from the Bible to a large extent, the 
percentage of biblical models used in behavioral correction ranging between 75 and 45%, while 14 of respondents 
consider that they resort to models from the Bible in behavioral correction in less than 25% of the cases. Noteworthy 
is the small number of those who do not use the models provided by the biblical material at all to illustrate desirable 
moral behaviors. 
For our study, responses to the following item seem to be most relevant: Provide models to illustrate good and 
evil in the formation of moral conscience in students. Do you rank the types of education according to the extent that 
you consider, in terms of the offer, as having the most models in this respect? 
y Enviromental education 
y Aesthetic education 
y Intellectual education 
y Physical education 
y Religious education  
y Inter and multicultural education 
In the table below we present the results obtained in this item. We mention that a new column was introduced in 
the table to indicate the rank, whereas our item assumes a ranking of responses. 
Table 2. Reflection of models to illustrate good and evil in the types of education 
Answer option N % Rank 
Environmental Education 
Aesthetic Education 
Intellectual Education 
Physical Education 
Religious Education 
Intercultural and multicultural education 
6 
11 
23 
8 
42 
10 
6% 
11% 
23% 
8% 
42% 
10% 
6 
3 
2 
5 
1 
4 
 
From the data analysis presented in Table 2 we can notice that the hierarchy of the respondents indicates, in the 
first place, religious education (43%), followed by intellectual education (23%), aesthetic education (11%), inter and 
multicultural education (10%), physical education (8%) and environmental education (6%). We consider that the 
quite substantial differences between the first ranked, ie religious education and the remaining types of education on 
the one hand and the minor differences observed between the other five educations on the other hand allow us to 
affirm that religious education in the formation of moral conscience in students has a meritorious contribution.  
Another item of the questionnaire was to identify some conditionalities in the exercise of moral behavior due to 
strong religious beliefs. Responses to the question: ”To what extent do you think the implementation of moral 
behavior is conditioned by the existence of strong religious beliefs?” are presented in Table 3. 
Table 3. The influence of religious beliefs on moral behavior 
Answer option N % 
To a great extent 
To a small extent 
At all 
55 
35 
10 
55% 
35% 
10% 
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As we can see in the table above, more than half, 55% of respondents believe that the practice of moral behavior 
is due to strong religious beliefs. At the same time, we notice the existence of a significant number of respondents, 
namely 35, who state that the students' moral behavior is due to firm religious beliefs to a small extent. We consider 
that the quite large number of our respondents, namely 35%, who are of the opinion that moral beliefs only slightly 
determine the practice of moral behavior is because it can be determined by the internalization moral beliefs other 
than religious. Moreover, the percentage of 10% of respondents believe that there is no influence of religious beliefs 
on moral behavior is explained as a result of the manifestation of moral behavior due to the imitation of models from 
other educational environments such as cultural, artistic, sports, etc.. 
4. Conclusions 
Our study highlights the influences of religious education in the formation of moral consciousness in students 
followed by the practice of moral behavior. From the analysis of the responses received to the questionnaire 
administered to teachers in primary education, we can see that the practice of moral behavior subsequent to the 
interiorization of religious morality is frequently encountered in educational practice. Meanwhile, noteworthy is the 
fact that undesirable behavior can be changed by appealling, according to the data presented above, to the models in 
the Bible. Therefore, the results of our investigation lead us to consider the notes of the Compendium of the 
Catechism of the Catholic Church as current: "right and trustworthy moral conscience is formed through education 
and by assimilating the Word of God and the teachings of the Church. It is supported by the gifts of the Holy Spirit, 
aided by the holiness of wise people. Also, prayer and the examination of conscience aid in moral formation" 
(Benedictus PP.XVI, 2005).  
From the point of view of the education aims, we find that they are concerned basically two fundamental 
coordinates of Being: consciousness and behavior. Between cognitive and behavioral dimension is a complementary 
relationship. Cognitive structures are guiding behaviour and life experiences shape the way we think. Thinking and 
actions are ultimately two sides of the same coin. Our thoughts become actions and the results of our actions 
influence how we think and interpret the reality. Religious consciousness and moral conscience are no exception to 
this rule. Although religious moral conscience and consciousness are based on different principles, their action 
effects are similar. They can shape behavior in the same direction, if it resembles, or can induce symptoms of 
conflict if are different. Although moral conscience is formed before the religious consciousness, the first is support 
for proper development of the second. In other words, moral principles become stronger if supported by appropriate 
religious principles and human behavior is guided in the same direction by two different but complementary 
strengths at the same time. Both religious and moral conscience include a set of intellectual principles and cognitive 
structures, coupled with affective states (contentment, compassion, altruism, remşcare etc.) and motivation (the 
desire to do good, sacrificing self-interest for the collective, etc..) which allow the difference between right and 
wrong and guarantee fairness in relation to self and others and the action freedom of the human subject. Regarding 
the behavioral dimension, it envisages implementation religious conscience and moral imperatives in specific acts of 
conduct. For this reason, the school must ensure the harmonious development of both moral conscience and 
religious consciousness of students, ensuring a proper social behavior.  
Our study also highlights that religious education is not only responsible for the formation of moral behavior in 
students, but also other types of education, such as intellectual, aesthetic, physical and cultural education. We 
explain the manifestation of these influences by the frequency of their presence in the media and other information 
sources accessible to students, agreed and adopted / assimilated later in their behavior. Therefore, we are convinced, 
following the study undertaken, that formative interventions, methodologically and didactically structured, allow the 
formation of a moral conscience in students, unspoiled by harmful influences of the social environment, using 
sources of information and appropriate training resources, consonant with the socio-cultural demands and based on 
respect for personal freedom and dignity. 
Knowing the fact that the formation and development of the moral, relational-value dimension of human 
personality is one of the priorities of most contemporary educational systems, we consider that an exemplary 
mobilization of human and material resources in the various educational institutions is required towards ensuring 
efficient moral education determined not only by analyzing the characteristics and problems of contemporary 
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society, but also by the data history provides, especially since the decline of a society can start once it is incapable to 
manage and perpetuate traditions, values and culture. 
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